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ABSTRACT

A word attack program that begins with phonics and
incorporates various aspects of a linguistics approach is described
in this paper. Regardless of the material that is used, there are 13
consonant sounds which are easier to learn than others: b, 4, j, f,
Ky Pp t, 1, m, n, r, v, and z. W and h would be introduced next
because in isolation they make only one sound. The remaining six
consonants arec different because they consist of more than one sound.
The blends should be introduced next, emphasizing that these are
letters which go together. Short vowel sounds would follow because
they are easily controlled, easier for the students to identify, and
require only one vowel rule to be learned. After the short vowels,
children would be introduced to the long vowel sounds. After vowel
gounds are learned, special combinations are introduced. These
combinations are digraphs, diphthongs, "r" controlled, etc. Finally,
the second sound the additional six consonants make would be
introduced. (WR)
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It seems ns thoupl there has 1lways been a controversy

about *he use of phonics in cl-ssrnom instruc*i~m. One aspect
~f +he contrrversy envclves the issue s *- whether phcnics or
any word attack method should be used a1t all. l-re recently,

dve ¢~ ‘e influx of linguistic ideas, a controversy rages as

-

+~ which of 'he two (1in-uistics or phonics) better enables X

ctildren to attack words. .‘nd, still another nspect envolves

R R T

the order and principles of teachins phonics.

Considering the issue of whether n word attack method
should be used, ~ne can quickly ansvwer, "yes' (lieilman p. 245).
It 4s through . :is means that a ctild can readily build his
vocabulary independently of the teacher. That is, a pure

0
reliarce on the 'sight word" approach is unreal. RIGHTED. MATERIAL HAS BEEN GRANTED
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iattt Lymn O'Srien p., 2
oW that it Las heen establisl.ed the' a word attack program
419 necessar:, ‘he 8ezrnd centr-versy regardins the type of pro-
| rrar Lo use, i1s relevant. iAnmuistic or pl.-nici leed it be
} a c.oice crmpletely one way or another? I'irst, let us be clear

on the fact that linmuilstics env~lves much more than attacking

’
words (iard:augt n.1+"). That is cnly cne small eontribution of
t'e linguisties, 1hus by choosing a phonic appr-ach to beginning
word nttack, nne does not necessarily negate all aspocts o7 a
linguistic program. To tre contrary, a phenic program (generally

thoupht of as an 1solated sound approach) ma; work towards a
1linguistic program (generally thought of as no isolation of sounds
because of resulting distortions). CExarining factors of both
approaches to word attack, it is the authors opinion that a word
attack prograr should begin with phonics and incorporate the good
ideas of a linjulstic approach where feasible,

Thus we may mnve tn the third ccntroversy regarding word

attack - that envolvins the order and principles to be taught

in a phonic approach. “his area, too, has a pro and a con for
every issue within it, but it 1s in the interest of using phonics
to it's reatest eficiency that we will herewith present a

program of "making phonics reasonable.'

Lrtle A S edarieT i o

There 1s a general apreement that congnnant sounds (Tinker &
McCullrugh, p. 178) should be taught befors vowel sounds, the reason
being that the initial letter of a word is most often a consonant, !

thus 4t often is the key to the word. It is felt, then, that it is

the consonant that will most often help beginning readers to identify
a word. FProponents cf phonics therefore, give an crderly approach to
teaching the consonant sounds < whether it is within a textbook :
series or whether it is within a supplementary series. Unfortunately,

Vo2




attyi Lynn O'rien p. 3
‘s aut'.ors do not pive nn explanaticn - the educat r as to
Wi t'o' particular order was chosen. They also miss an oppor-
tunity to explain to teaohers, on a full scale basis, how the
loet!ers mipght snund, Teachers usually discover the order and
sounds as they progress through the material.

Repardiess of ‘he materianl that is used, it is here
surgested that rne fnllow this reasonable approach to teaching
the cons~nant aounds, ["irst of all, there are 13 conscnant
sounds whiol are easlier to learn than all sthers., The scunds
are easier tn maks btecauze the name of the letter and the sound
nf the letter are similar - a reason why we support the teach-
ing of the names of the letters of the alphabet bafore sounds
are taurht. They may be neatly placed in categories according
to the sound they make, which 4s either an "uh" sound, a
vniceless (v.1.) sound, or some other sound not within the first
two categnries. The follmwing chart notes the ''Basic 13 Con-
sonants' and their socunds.

3ASIC 13 CONSONANTS

"uh” -lzxgj C!J!.!" .EI! llgth!:ll !O!!nd
b f 1
d k m
J p n
t r
v
g

Following the instruction of these sounds, the teacher would
introduce the sounds of /w/ ("uh") and /h/ (v.1.). These are
easy to learn in so far as they make {(in isoclation) only one
sound, but they are harder than the 13 because their name and sound
are not simtlar.

The romaining six consonants (c, g, q, s, x, y) present
problems because they are not as consistent as the previous

15 due to various reasons. Generally, it can be sald that

1.3




isttl Lynn O'irien p.b
the; are dif ‘erent because they ccnsist of "more than one"
sound or letter, For instruction, tlie wise teacher will at

first teach nnly the most popular sound of these letiers ('":" =

/k/("ah"), Yg" & [g/ ("uh"), “s" = /s/(v.1.), "y" & [y/("ur"), plus

she vill not dwell on those that are encountered infrequently in
reading ("q" and "x"). At a later time (after vowels, when
necessary because of usefulness) the remaining sounds would
be taught for these letters, In diagrar form the sounds «f

these 'idditional 3ix Consonants” may be presented as follows:

most /k/ ("uh") cat most /¢/("uh") goat
° sometimes /n/ (v.1.) : sometimes /3j/("uh")
mcst /s/ (v.1l.) sun most /y/("uh") yallow
’ some*imes /g/ (other) ¢ sometimes I,e
q - tlways followed by'u = qu  most /ks/(v.1.) box
x

sometimes /v/ (cther)
Since the children know the consonant s~unds it is
easy to draw their attention to the larger unit called 'blends,"
Iinquists tell us that a wmore natural sound occurs when lctters
are not kept in isolation. Thus introducing blends 48 in tune
with that concept. The blends fall in three major categories:

w "n" B] Ing! "!" B] !ndl
bl br sc str
cl cr sk
n1 dr sl scr
gl fr sm spr
pl gr sn spl
sl pr sp

sr st
tr sw

It 1s not necessary to tell children that these are consonant
blends. The important concept to remember is that these are

it g 18 s B w8




l'atti Lynn O'Orien ps 5

letters whicli "o tigether." Learning thesa in patterns is
;enerally easy for children and less confusing than learning
'"v1" one week, ";1" another week, etc., a practice often found
in basal series.

+oxt it is advisable to teach the short VoWellaounda and
the rule which foes with them. OShert vowel sounds are easier
to control by teachers for instructional purposes, they are
also easier f-r children to "figure out," and only one vowel
rule is necessary to be learned, Yes, there are also good
arguments for teaching long vowel sounds first, but because of
the above statements, it is believed short vowel sounds should
be taught first. The key to success is teaching only one sound
at a time (using the various modalities) and making sure the
children have mantered it before progressing to another sound.
There 48 no particular order of instruction except to advise
that short "e" and short "i" gounds not be taught in succession
because of the simllarity of sounds to many children. The
basic rule to be tauzht 1is:

If there is one vowel in a word it is usually short.

As soon as the first short vowel sound is taught and the
short vowel rule is learned, the children should begin to "mark"
words. This 1s an important step in helping children to yse
the information that 418 taught them. If the process of mark-
ing words is continued throughout the grades it will become
habitual, thus assuring the continous application of phonic
principles rather than the mere learning of them for learning's

sake.
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"ne steps which are explained ciiildren for marking words
are "he following:

1. Draw a 1line urder !i.e letters ‘hat "go 15 -ether,"

2, ‘Yark the vowels,

3. Draw a line under thie let*ers tuat are left.

Assumins the cliildre: have followed the sequence of learning
consonants, oblends, and now the short "a" with its rule, the word

"wan" would he marked as follows:

1. Ulo letters go tc gether . . . . . . . ... .pan
U

2. Mark "a" short (1 vowel inword) .... . . . .pan

3. Line uader the letters left. . . . . . . . . .p k n

The word 'flat' w-uld be marked as follouws:
1. letters that pgo together . , , , , , , , +, flat

L,

2. Mark "a" short (4 vowel inword) . . . .. . .[ 14 %

a

3. line under the letters left. . . . . .. . . .£1 y t
Prawing a 1ine under letters which co together is good to do
because attention to combinations makes the blending process
easler,

After the short vowel sounds are mastered, children would
be introduced to the long vowel sounds. These are relatively
easy to learn because "long vowels say their name." However,
to stop there would be deficient because "u" has two long
sounds - a fact which is freguently ignored, causing children
numerous problems in sounding out lrug "u" words. The two long
sounds are /u/ (as in cute) and [oo/ (as in fruit). With the
introduction of the first long vowel sound, the children may

lezrn two useful rules:

P P ety o e




Patti Lynn O'Srien p. 7

1. I” there are two vowels in a word, the first one
13 usually long and the second one 18 silent.

Ny

. If there is one vowel in A word and it is at the
ond of a word, 1t is usually long.

It seems more reasonable to state the rules as above
than *o follow other systems. JSowme would rather use two ;ules
for number one above: when two vewels occur fogaether in 1 word
the first may be lung and the seccnd silent: they also use, when
there 43 an "e" at ‘he end of a word it is usually sileat and
makes the vowel before it long (Pescosclido and others p. G2).
But why use two rules when one will do? Also, why ask children
to work backwards (if "e" at end rule), when we advocate left to
right progression?

The second rule, as stated, is not difficult for children
although an adult'!s first reaction might be...if the children
were told "one vowel in a word 4s usuzlly short" and now are
told "one vowel at the end is long" won't this be confusing?

Not if it is explained carefully with many practical examples.
W/ith examples children, mav on their own deduct that if the vowel
is in the middle of a word it makes it's short sound.

Harking of words continues at this stage., Examples of
words marked with long vowels in them afo as follows:

cepé bodt go blug

After vowel sounds are learned, the teacher may introduce
"special combinations." Thase are also letters which "go together"
but they are '"special" because they do not follow the vowel
rules or make the sourd that they look 1ike they should make.

In other words, some letters go together to make a special
new sound. 'Special combinations" are those groups of letters

which wany refer to as digraphs, diphthongs, "r" controlled

phonograms, etc. Vo ’

g v— -
v PRI

-

A N s et A,

NPT PLY WLy ERP

ot i St




F . “tt Lynn O'3rien p. 8

There 1s no specific corder of teaching these sounds as there
was {rr consonants, blends, and vowels., The introduction ~f
these sounds is based on the occurance of the letter combination

within words the children are using. [No sound, at any stage should

U

vA introduced if the children dn not have words wiluin their listening

and reading vocatularics with that sound. One principle, however,
does remain, when one letter cembination for a sound is Antroduced
\/ow/ for example, i:. cow) so should the counterpart letter combination
for the same sound (/ou/ as in cut). This eliminates the oroblems of
children giving words with the '"right" sound but the 'wrong' spelling ‘
af 1.
Having taught the vowel rules as presented, one dcoes not have to
teach as special combinations letters as "ai," "oa," "ee,'" "ake," "111,"
et.c., because each of these within words, most often follows the rules - f

tuey therefore are not 'special.” Among those combinations we would call

"spacial” are:

ph 00 ar all ture kn
tn ew er ind tain wr
wh ol ir ild tion gh
sh oy ur i¢h sion ck
ch ow or old

tech ou ay

Marking of words would continue in the order as originally mentioned.
W/~rds with special combinations would look like this:
1. lLetters which go together with far flash

Atk 4 Y gn e e AN M i S Rt it T ot S STk e § et T e T = wn e

2. Mark vowels w\i th Jasar—wf l\é‘sh

3. Letters left with far fdaeumil
By first drawing a line under letters that "go together" the children
will be forced to look for them first and then not mismark the vowel.

Once a letter has a line under (or over) it, it is considered "marked,"

o
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“tus children would not be tempted to look at "far" and suy "one
v wel in a2 word 18 short' and then mark the word wrongly (g'ﬁ r).

~fter tle vevwels are teought the teacher will also introduce
te children the secoud sound that those "Arditional 5ix" consonants
make. “liese would, as witlh the "speclal combinati~ns," be introduced
as the need arises. Ior exarple, when children noticed that "e"
makes an /s/ socund, ss 4in city, bicycle, cent, it would * ~n be
appropriate tc teack the rule, which gres wi*h the letter "c':

when Y" is followed by an "e,” "{," or "y," it
usually makes the sound of an /s/.

The same mey be done for the other letters., Their appropriate
rules are:

when 'g" 4s followed by an "e," "i," or 'y," it
usually makes the sound /j/.

1n.."n

"q" is alwzys followed by a "u" = qu
"s'" sometimes makes a /2/ sound as in nose

+hen "x" i1s at the begzinning of a word it usually
mrkes the sound of a [z/

“hen "y" 4s at the end of a word it usually borrows
a vowel sound...} at the end of a one syllable Word
e at the end of a two (+) syllable word

3y this time children have learned all the basic phonic
rinciples. TYet we may extend the usefulness of phonics by

sypece T _telling them one more hint by sounding out words - thus
making the whole process a little more reasonable to them,

E; s
1. Sound the word as marked, coms zoné

2, If 1t doesn't make sense, try
the other sound of the vowel. c ¥ B¢ Z ¥nd

(]

3. If it still doesn't sound right
try the schwa fu/ sound c%pé z%n

.

0

4, If thet doesn't work, forget it! Z
It's a sight word - use dictionary.)
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i1l of the abrove information 1s basic because it appliss t:

one syllable wrrds, It may easily be adapted for use at the

advanced level with multisyllabic words.,

10
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